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Abstract
This article discusses Art teacher training in the context of early childhood education in the Brazilian
scenario through a systematic review of articles published on the databases Google Scholar, Scientific
Eletronic Library Online (SciELO) and Capes Portal of Periodicals between 2014 and 2019. It aims to
understand how Brazilian bibliographical production has been studying this theme and proposes a critical
theoretical reflection about that issue. Analyses showed research developed in educational contexts
focused on professional training for the construction of knowledge and the promotion of critical and
reflexive pedagogical practices. We conclude that the training process builds a democratic education
enabling new practices and the real aesthetic sense that art can offer.
Keywords: Education; Early Childhood Education; Teacher Training; Art; Integrative Review.

1. Introduction
Brazilian basic education is organized in “educação infantil” (early childhood education), “ensino
fundamental” (encompassing elementary and middle school) and “ensino médio” (high school), in which
early childhood education is responsible for the promotion of the comprehensive development of children
between 0 (zero) and 5 (five) years of age (LDB, 2017). Since it provides students complex development
in different dimensions, such as social, psychomotor, affective, cognitive, artistic, among others, early
childhood education, the focus of this study, constitutes a great challenge and responsibility for teachers
who work in this education stage.
In this sense, artistic languages, as ways to express and communicate feelings, experiences and
thoughts, are directly related to all those dimensions and also with the rights of learning envisioned in the
Common National Curriculum Base (BNCC, in Portuguese) for early childhood education, which are:
coexist, play, participate, explore, express, and know oneself (BRASIL, 2017). In addition, the experience
fields that structure the curriculum organization for early childhood education, according to the BNCC,
presume the existence of educational situations that have, as a background, multiple languages, artistic
language among them.
Artistic expressions undertake a relevant role in human development, since an early age, especially in
collective spaces of childhood education, such as daycares and preschools. However, for that to be possible,
some conditions that favor teachers’ actions are necessary, which includes not only material aspects, but
also training aspects.
Initial teacher training for early childhood education is a responsibility of Pedagogy courses, which
provide training for pedagogical practice in this education stage, as well as for professional practice in
fields other than teaching, such as management, giving the pedagogue the possibility of managing,
coordinating and guiding actions of teachers and students.
Teacher training isn’t limited to Pedagogy courses, but begins long before and goes beyond the
university walls (Formosinho, 2009). It encompasses learning different types of theoretical, practical,
attitudinal and deontological knowledge, which substantiate theories, praxis, relationships and affection,
values and rules that are mobilized for contextualized teacher action.
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Thus, professional education must go beyond the formal, theoretical and rational sphere and reach all
dimensions of life, especially the social, affective, inter-subjective, relational dimensions, essential for
personal and professional development and for commitment in building an education that is more
democratic, plural, socially committed and community-oriented.
According to Nóvoa,(1992, p.13) we consider that training isn’t built from accumulating courses, for
example, but through critical reflexivity about permanent (re)construction practices for personal identity.
According to that author, teacher training should encompass the individual’s entirety, focusing especially
on the person and their identity construction (both personal and professional), as well as their agency and
social interactions (inter-subjective exchanges, collaborations, joint participation in decision-making,
reflections about practice etc.). Training, through this perspective, implies personal dedication, active, free
and creative work on one’s own path, aiming at the construction of a personal identity, which is also
professional (Novoa, 1992).
On the other hand, it is also necessary to consider that Pedagogy courses undertake a central role in
professional training, because they constitute privileged spaces for the construction and systematization of
knowledge, theories, values and rules that may guide pedagogical practice critically and reflexively. In
summary, teaching is a space of knowledge production, practice, transformation and mobility (TARDIF,
2014). Teacher training in early childhood education for the art field, therefore, is part of this educational
context.
In this sense, we carried out an integrative review in order to understand how Brazilian bibliographical
production has been studying teacher training in early childhood education focusing specifically on
pedagogical practice with artistic languages. Thus, we focus on the artistic dimension, which, evidently,
can’t be separated from other dimensions, but can be a privileged time and space for sensitive, aesthetic,
affective and intelligible appreciations and elaboration.
We chose the integrative research due to the ability to summarize knowledge through the compilation
of information obtained from different studies, favoring a broader understanding of the proposed theme for
the research. This method can also, through the analysis and dissemination of data, ground the discussions
carried out and propose new reflections. The reflections exposed here discuss Art teacher training in the
context of early childhood education.

2. Methodology
We carried out an integrative research in order to understand how Brazilian bibliographical production
has been studying Art teacher training with a specific focus on pedagogical practice in early childhood
education focusing and propose a theoretical critical reflection about that issue. For data collection, we
used articles found on three databases: Google Scholar, Scientific Eletronic Library Online (SciELO) and
CAPES Portal of Periodicals. As criteria to select articles, we chose to include only articles in Portuguese,
published between 2014 and 2019, and elected the following descriptors: “Teacher training”, “Early
childhood education” and “Art” in order to find studies related to our study theme.
The investigative process was systematized in stages. Initially, we inventoried the articles on the three
selected databases. After reading titles, abstracts and keywords, we identified and excluded duplicate
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articles, those that were only abstracts and those unrelated to the aforementioned descriptors, even with the
filters. Later, we read the selected articles in full and tabulated the data on spreadsheets. We also carried
out an analytical reading of tables for general summary and conclusion of the studies.
The total number of studies identified in the survey carried out in the databases was 85. Among those
85 productions obtained, there were abstracts, articles, dissertations and theses, distributed as follows: 34
productions registered on Google Scholar, 1 production registered on SciELO and 50 productions
registered on the CAPES Portal of Periodicals. We found three duplicate articles and, after their exclusion,
82 articles remained. It is important to emphasize that not all of the productions listed on the
aforementioned repositories met the descriptors we used to refine the search.
Therefore, it was necessary to discard all productions that were far from the research object. Research was
guided by the tool Prisma Flow (Graph 1), which, in its structure, presents the number of articles obtained
on each stage of the research, as well as exclusion criteria.

Figure 1. Prisma Flow.
Source: Created by the authors. Descriptors used: Teacher Training; Early Childhood Education; and Art.
The total number of screened studies was 82, after the exclusion of three duplicate articles. After
carrying out the first stage of analyses, reading titles, abstracts and keywords, we excluded 65 articles. Thus,
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17 studies were elected for complete reading and evaluation; in this stage, 8 articles distributed between
the three databases were excluded. After careful reading, we identified that some of those articles didn’t
discuss Art education and teacher training as the main focus of the studies, but as an accessory action to
develop another subject; on the other hand, there were still studies that didn’t fit the article format, which
was an exclusion criterion. Therefore, 9 articles remained included in the qualitative summary of this
research. Finally, we selected: 6 articles from the Google Scholar database, 1 article from SciELO and 2
articles from the CAPES Portal of Periodicals.

3. Results and Discussion
Currently, Pedagogy still faces great challenges regarding meeting important demands related to
teacher practice, among which is pedagogical work with artistic languages. According to Bona and Cabral
(2017), continued training courses can reveal important tools to update and complement initial training, in
the sense of “overcoming” some of those demands. Those authors reached that conclusion after conducting
a research in which they gave teachers the opportunity to reflect about different themes, such as visual arts,
music and technology, as well as their own pedagogical practices. That study also highlights the inadequacy
of some expressions used to discuss the functions of early childhood education teachers. Concerning the
work with artistic languages, we observed that there is a desire for the experiences of those teachers to
make an impact in order to expand and deepen discussions about art and its teaching in early childhood
education. The misconception lies in the fact that this stage of education doesn’t predict teaching disciplines
divided in fields of knowledge, but the promotion of a group of practices aiming to expand children’s
cultural, artistic, scientific and technological repertoire (BRASIL, 2009);
In summary, in early childhood education, one shouldn’t “teach” art or give art “lessons”, but enable
the construction of diverse repertoires and experiences with the many artistic languages. Lastly, the
aforementioned research evidences that there is urgency to provide learning about artistic languages so that
early childhood education teachers can understand their relevance in the educational context and in society
as a whole, aiming to bring children closer to different aesthetic codes, expanding experiential and cultural
repertoires (BONA; CABRAL, 2018).
In the same perspective, the study by Corrêa and Ostetto (2018) presents a continued training course,
aiming to expand the discussion about processes and proposals of aesthetic teacher training. They
emphasize the (auto)biographical approach due to its ability to acknowledge the formative character of
each individual’s life path when reflecting about their life trajectory. Obtaining written narratives favors a
general view of how art is present in teachers’ lives, personal experiences that, during pedagogical
performance, will be able to awaken sensitivity in life and in teacher practice.
Still emphasizing studies with (auto)biographical narratives, Ostetto and Silva (2018) discuss the
effective inclusion of the arts in the curriculum of Pedagogy courses and of early childhood education.
According to those authors, art is missing from Pedagogy curriculums, while pedagogical proposals for
early childhood education tend to demand that formative dimension (Ibid,. p. 262). Based on that
observation, they emphasize, in the text, the space and role of art in teacher training, dialoguing with several
studies that discuss that perspective. Thus, grounded on the studies presented by those authors, they point
International Educative Research Foundation and Publisher © 2021

pg. 313

International Journal for Innovation Education and Research

ISSN 2411-2933

01-09-2021

to existing needs regarding the training of pedagogues and the importance of training that focuses on the
aesthetic and cultural dimensions, since they contribute to reflection and the guarantee of experimentation,
expression and creation.
The authors Fazenda and Silva (2018) present part of a post-doctorate research, which relied on
procedures that involved empirical research at the Indigenous community “Terena”, in Mato Grosso do Sul.
In this research, it wasn’t possible to identify which stage of training (initial, continued or both) was the
focus of the study. In addition, the use of the terms interdisciplinarity and transdisciplinarity seems vague,
being often used as synonyms and without conceptualization, factors that hinder the understanding of some
ideas of the paper. The authors indicate that the fragmented, Cartesian education that prevails in universities
needs to be replaced and updated with a more global and transdisciplinary understanding of reality. They
emphasize that it is necessary to articulate knowledge from different disciplines from the early childhood
education curriculum (FAZENDA, SILVA, 2018), which is again inadequate, since, as has been mentioned,
early childhood education curriculum doesn’t consist of a group of disciplines, but practices. Lastly, those
researchers conclude that the need to restructure the image socially constructed about Indigenous peoples
is urgent and, in that process, art is revealed as a strong helping tool, since it can offer different models to
understand reality, especially models that contrast with the dominating point of view.
Regarding continued training, the study by Ferreira (2019) presents the condition of understanding Art
as a field of knowledge, educating the group of teachers about a work sequence that involves creating an
Art curriculum and special projects to develop with students, such as art shows and expositions. That author
explains how she developed the research-action carried out with early childhood education teachers
following the National Curricular Parameters through the social interactionist tendency, establishing the
tripod to teach the discipline based on the production, reflection and appreciation of the artistic works by
children to the detriment of the traditional methodology, which values copies and mechanical exercises. It
also shows training meetings and how a work sequence took place from the beginning, involving the
construction of an Art curriculum for municipal schools, teacher training in the Art field for that school
network and the creation of related projects. Thus, the research showed the importance of the work to
expand and improve the quality of Art classes for children, generating demands for school continuity,
expansion of knowledge and reflection about the practice and search to improve the development of
didactic sequences of Art. The author concludes that art offers countless sensorial experiences, broadening
our perception of the world through the diversity it can contain of forms, colors, textures, sounds, volumes,
rhythms and movements that have meaning in and of themselves, enabling different experiences. Thus, the
creation of activities grounded on a didactic sequence allows the students to express themselves and
discover meaning in that expression, helping them to give themselves the opportunity to learn and invent,
favoring new abilities for children.
The article by Micarello and Baptista (2018) also brings a condition of continued teacher training for
early childhood education, specifically aimed at literature as an art and at the aesthetic awakening and
sensitive knowledge of teachers for its use in pedagogical actions. That article shows how the aesthetic
dimension of teachers’ literary education can promote experiences with the universe of fables, an essential
dimension of childhood, awakening creativity.
Regarding initial training, we find the study by Viviane Drumond (2018) about the importance of the
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Pedagogy course to reconsider the curricular pedagogical project, in order to build formative paths for
teachers from daycares, preschools and elementary school. The objective of this investigation was to
discuss early childhood education teacher training in Pedagogy courses. That author concludes her text
proposing a review of curricular pedagogical projects in Pedagogy courses and emphasizes the need for
holistic training, in which the formative matrix, focusing on the cognitive, is reconsidered with space for
knowledge from other fields; and in which art is one of the bases in the educational environment next to
other fields of knowledge in early childhood education teacher training.
The article by Bernardes and Pereira (2019) discusses aspects involved in continued teacher training
for early childhood education to teach art in the public network. One of the aspects indicated by the authors
concerns the objective of a continued education course to challenge, provoke, instigate aesthetic thought,
the sensitivity in the search for new meanings and in the construction of new relationships. This proposal
is structured through the concept of body understood as territory of the “sensitive”, which the authors
describe as something that allows us to be, to take part of the world, construct meanings, learn,
communicate, dialogue and interact in an integrated totality, summarized in corporeity. Thus, it aims to
enable teachers to invest on their creation processes through contemporary art.
The article by Varela (2018) describes how art can influence children’s learning. The text, organized
through bibliographical research, brings reports by other authors that discussed the concepts of play,
aesthetic and pedagogical work. That study has a socio-historical approach aiming to contribute to the
academic debate regarding the presence of art in education and, in this specific case, the process of art
teaching in early childhood education. The discussion was guided by the main terms that characterize art
and aesthetics, such as subjectivity, the senses and concepts about beauty. Results signal the contributions
of art in the development of children’s aesthetic consciousness and, thus, emphasize the presence of art in
early childhood education.
Next, we present the qualitative summary (Table 01) of the texts included in this research, where we
describe the data we considered most relevant: author and year; objective; outcome; main results; journal;
Qualis Brazil; and type of training (initial or continued). Out of all articles included, six discussed continued
teacher training, one discussed initial training and two didn’t mention that information in the text,
preventing the identification.
Table 1. Analysis of the articles included in qualitative summary
AUTHOR
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5. Final considerations
In the face of the need for better understanding of how pedagogical work with artistic languages in
early childhood education has been taking on a formative role in the Brazilian educational scenario and the
need for access to what has already been researched by the scientific community about this theme, we
carried out an integrative review. The methodological path followed by this study was essential to obtain
data, since it fostered the guidance of all research stages, as well as the analysis of obtained data. In addition,
the criteria defined in our methodology were key to the selection of articles included.
Therefore, we verified that there is still a reduced number of studies that emphasize Art education in
early childhood education, which causes some disparities concerning the understanding of the applications
of that education in this stage, such as understanding Art as a discipline, by some authors, while Brazilian
legislation highlights that the curriculum of early childhood education doesn’t consist of a group of
disciplines, but practices.
We found studies aimed both at initial and continued training, with a higher number of studies
regarding the latter. Most texts discuss the need for teacher training that encompasses the aesthetic
dimension, as well as the need to provide teachers and students space for creation, experimentation and
enjoyment of art for artistic experimentation and fruition.
We also observed a large presence of studies that emphasized (auto)biographical narrative research, which
give teachers voice, who then become able to acknowledge the formative character of each individual’s life
path. This type of research reflects about the teachers’ life path, identifies gaps in their training and, lastly,
proposes renovations to that process.
Through the readings and reflections accomplished during this research, it was possible to discover
Brazilian productions that emphasize the education and training of the art teacher who works with early
childhood education. Among them, we highlighted different perspectives, criticism and reports of actions
in the current training model. This article contributes to the understanding and expansion of research about
art education in early childhood education, stimulating the critical and reflexive capability of readers,
teachers and researchers about this theme in the Brazilian educational scenario.
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